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The material in this booklet was prepared pursuant to
a contract with the Right to Read Program, U.S. Office

.of Education, ‘Department of Health, Education, ané

elfare. Contractors undertaking such work are en-
couraged to express freely their professwnaljudgments
The  content does not necessarlly reflect Off' ce of Educa-
tion policy or views. .

-

“ .
The material in this bpoklet was presented at the Ngtional

"Right to Read Conference, Washington, D.C., "May 27-29, .

1978. The material was edited by t'he.staff of the National
Institute of Advanced Study which conducted the
Conference undef contract from the U.S. Office of
Edugation. . .
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, ' FOREWORD ., = -« . *
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A major goal of the Right to Read Program has been to disseminate informa-

tion about the status of literacy education, successful products, practices and .

.current research finding in order to imprové the instruction of reading. Over  «
the years, a central vehicle for dnssemmatlon havg been Right 1o Read con-
ferences and seminars. In June 1978, approxlmatel) 350 Right to Read
project directors and staff_from State and local education and nonprofit

agencies convened i m Washington, D.C. to congider Literacy. Meeting the~ -

-~ Challenge

T
| . .o . . {
T The conference focused on three major areas:

4
. . .

. . »
® examination of qurrent literacy problems, and issues.

‘" assessment of accomplishments and potent:al resolutnon’s regard-
mg literacy issues; and -

® exchange and dlssemmatlon of ideas and material on successful
: pramces toward increasing literacy in the United States.

All levels of education, preschool‘th_rough adult, were considered. - .

- v

" The response to the Conference was such that wé have decided to publish the
papers in 4 series of individual publications. Additional titles in the series are

R .
listed separately as well as directions for ordering copies. N
. , . & . “
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SUMMARY‘. o ) . .
. Overview < . >

These three papers .compnsed a panel on the role of the private sector in
the hteracy camp’angn. Each discusses a spemﬁc program sponsored and
funded by a large private corporanon and €ach includes an account of the ,
programs inception and de\.elopment target pdpulation dnd mode of
recruitment, staffing, Vc:urnc:ulum and, or characteristi¢c activities, and-:

» perceived benefits. The following .paragraphs mdlcate the distinctivg
. emphases of each paper. - A sl

»

: Polaroid Corporation
. Polaroud’s commxtmept to educating and training it. personnel derives
from the phulosophy of 1ts founder and Q currently reflected in both tuition
assistance and several in-houte programs, one of which includes classes in
Beginming Reading and Intermediate Written Communs ations. Many of .
the challenges Polaroid has -confrontéd now present themselves to many
) mdustnes and so its experience with employee education programs can
instruct others. Although such programs contribute to godd relations with the
l communyty and the work Torce, qorperations.should develop them because
they improve productivity and reduce several critical problems. lost time from
. accidents, absenteeism, downtime resulting from carelessness, and turnover.
It1s more cost-effective to develop and retrain good workers than to fir them
and hire others capable of fulfilling .the new demands that emefge 5§ a
~ , corporation evolves. Employges should fecesve at feast the same repairing and

retoolmg as machines. . ,
: \ .
Hew York lnsurance Company T
. Literacy Volunteers of New York, rccogmzmg theeneed to provide adults  * *

with an alternatyve to classroom mstructxon traing volditeersto establlsh and
maintain satellite tutarial programs in a wide variety of orgamzatlons,
wicluding New York Lif¢ Insurance Company,vthe first of its corporate
¢ Pprograms and now a model that has been replicated elsewhere. The author
concentrates upon, the cooperative' nature of the venture, outlining and
diagrammung the contributions ,of the company, its volunteer staff,
commuttees and Literacy Volunteers. She concludes that it "benefits the .
community, by providing a critically needed service to its residents, and
employees of the corporation, by providing them an, opportumty for
wonhwhtle voluntegr involyement.. . A

at ix A
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‘ -
Montgomery Ward and Company AN )

- .
’

. ’ Mongomery Ward offers tutormg to children living in the vicimity of 1ts
Chicago headquarters. The author stresses the special adyantages such a
program can offer because it stands gpart from and differs from school and
becduse it involves the child in a close one-on-one relationship with an adult
friend Such advantages include strengthened self-confidence, enhanced
socialization, and greaierawarendss of the wotld. The author concludes that
programs fike, Wards need more assistance from the schopls, but that 1he .
schopls must initiate the contact.
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THE CORPORATE MODEL _
. IN LITERACY INVOLVEMENT

h 3
LILY FLEMING

Lrh Fleming is Secretary of Urban Acnvmes at New
York Life Insurance” Compam' She organized and
remains activgly. involved in the Lnemq Volunteers of

New York satellite there. - "' ~
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The Need * ’ ‘e ' .

A . - , ‘ <.
" Functional llhteracy among adults is a problem in every area of the nation.
The récently conducted Adult Performance Level study found that 20 percent
of the.adylt population in the United States lack the skills necegsary to
perform many of the tasks demanded in our society such as filling out an
application for a driver’s license, completing Medicare forms, and applying
for a bank loan. Many peopleare unable to read instructions for long distance

} . dialing or classified ads for employment . i

~

"This problem is espegially criticdl in New York City. Thex1970 Census  +
reports, that 7.6 percent of the population has less than a sixth grade .
education, and thany adult$ with higher levels,of education are lacking ir
literacy skills. Moreover, each year'thousands of city teenagers leave school
without having acquired the survival skills they need in our mcreasmgly
‘complex society. Many of these young people will be unable ‘9719}9
employment or will.be stuck in dead-end jobs. The majority of these adults
and teenagers experience loss of self-confidence and personal dignity becalise
of their reading handicap; and experience dnff';ultnes in coping with ppoblems
of everyday hvmg - «

Many adults are motivated to lfarn to read, but cannot learn with
conventional classroom instruction or are unmllmg to attend classes, where
r\{ey have met failure and frustration.They require a more perspnal approach,

" and thus benefit from the one-to-one tutorial situation where instruction can
3 be tailored to their $peclfic negds. One téacher, working successfully with one
| ¥' student, 1s found to.be an extremely effecti\e@s' of instruction for people.

& =

with limited reading skills,
C | ‘
= Literacy Volunteers of New-York.City .

- Ta e

> ¢

Literacy Volunteers of New York City uses one prattical way toachieve the |
Right to Read for New York City residents, through the use of trained and
organized \olunteers cooperating and working with professional staff.

‘\, .

Volunteers havc the cofamen need fos thorough trammg, pmfessnonal tools e
and an adequate support system if they aré to operate effective readmg
programs. This organization has ull) demonstrated it§ capabilities in meeting
these needs and offets to share its trammg materials wﬁ?a corporate sponsor
so that thesesources and assets of both organizations can be coordmated into
an effectWe delivery system

. . 10
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Literacy Volunteers of New York Cxtg is affiliated W ith theracy 2 olunteers
of America, Inc., a national, nonprofl organizati ?de\oted to the elimina-
tion=of illiteracy. The) use the tutor training dnd'materials which Literacy *
Volunteers of America has carefully developed and refned over a 15-year
period. In addilion, theys have developed specific, trammg to prepare
volunteers to initiate and mamtam a satellite tutorial program Lo

. : X ‘e . A\

Sinee 1973, Literacy Volunteers of New York has been operatinga growing
adult basic reading tytorial brogram whrch now covers four boroughs.
Durmg this time volunteers have been ret,{ulted trained and supervised to
" provide frée, one-to-one tutormg inreading toadylts who read at a basic Ie\el

To reach out more efficiently to tutors and students within their wo\k or
Qome areas, they cooperate with.a wide \arxet) of public and private sector
organizations in 'dexclopmg satellite projécts which bring readmg insteuction
toa broader commumty A few examples are:

4

2

' l) College Program -Example. Teachers, College, Cofumbia Uni- ,
versity. Graduate students in psycbology regeive credit for taking “ = .
theraC) Volunteers tramlng and-then tutormg a student for at
least six*months. ’
2) Corporate Pr(?ram Exdmple. New York Life Insurance Com-
. pany, Employees of New York "Life tutor afler work at New York

Life facilities. This program has been rephcat@_at McGraw Hill, .
* AT&T. Citibank and St. Peter’s Church. o

3) L.\brary Pr@gram -Example. Neyw York Putﬂlc Library. The
tibrary has hired personnel to run adult literacy~programs 1n
library branches.

4) Union Program Example Dc37 Umon retirees }rc tutoring ~

' active umon members. ‘ ‘.

“The Corporate Modek New York ‘Life In

.

.\Employces at New York Life Insurance Company have operated an adult
literacy tutorial project for community residents for almost three years. The
following is a bricf history and d;scnptnon of ghisTosporate satellite, which

has continued (b develop syccessfully by mecting the needs of both volunteers \
and students. % £ ..'lj\_

approached Literacy Voluntéers of New York City to initiate > a jont lhiteracy
project, sponsored and supportéd under the Compan) S ausplccs. using’
Litefacy Volunteers expcruse’ This was the first time in New York Life’s
history of corporate involvement in the community that we undertook an on-
site volunteer project with a minimum commitment of one year. Initially, as
Secretary of the Urban Activities Committee, | took responslbnlny for the
|mplementatlon and coordlnatlon of the project. However,"as the’ program

o
, - e

In the fall of 1975, the Office of Corparate Rcsponslblht) at New York Llf:é‘/




developed, employee- volufiteers have assumed more¢ responsibility forthe .
adminiStration. At this point employee-volunteers handle the day-to-day
running of the,prolect with. Lnteracy Volunteers serving as a consultant.r

. The impact of the program on both the volunteer and the student can ‘

perBaps be best expressed 1n human terms through the followmg two bnef .
case hlstones ’ .. , .-
. N - ‘ p
) Shiela Stanlc.x Tutor Shlela\ is a Staff Assxstant in the Actuarial -
~ . Depart.ment She tutored a student’ from December 1975 to :

Qctober 1977. Her student adv nct?d- sufficiently to eriter an .
auxiliary high schoot program, t.sttll keeps in touch with her. .
: . Shiela has, since November 1977, assumed responS|b|I|ty for U .
coordmatmg the acfivities of the program. . . )
L » - -
. ’ Paulme X, Student. Paulinejentered the program in June 1876 )
readmé on abouta firlt grﬁe level. She was very shy and spoke -,
. very little. Today, Pauline, who w?gtven an internship by New
- York Life this past summer, is reading onpbout a fourth-grade
. level and was a speaker at our Recognmon Banq&et on December
: 12 1977. .

A . .
o et .0 . >
Ce rtainly. notevery student can be expected to advahce so dramatically:
Yet, the majority who have stayed with the program have benefited sigmﬁ-
. cantly, not only reading matenzl they could. not previousty (gr for some,,
reading for the first ime), but a«..qumngaself -worth and confidence thatis the”
first step in alicviating the fear and shame associited with the ‘reading
handicap. Observers at New York Life have noted the positive_change in
students “appearances dnd gf50 the way in which they now relate to others,,
. Thus, the students seem to benefat from the tutorial relationship as much as
from the actual reading i mstrucuon.
’ . . ’ t .0
¢ Over the almost three-year period of operating an in- house adult literacy -
tutorial progect at New Yotk Life, the program has been ‘nurtured by the
support of tup management and has flourished, through its evolution, nto a
largely self -sustainrng pmgram one which involves all lévels of employces

.

~ » a” ! - - R ..
A Corporate Blueprint o -

. P M N
~ . '

Asa reSult of the New York Life model, theracy Volunteers has found that

one of the most effdctive ways of providing xeadmgmstructnon to its target

. population in New York City 1s thr the corporafe satellite project. The,

corponate satellite 13 a joint diteracy ctIfort sponsored and sypported by a

_ corporation using Lntcraq Volunteer expertisc. This allows cmployees to
LA voluntecr their services to nonteading adults under company auspices.
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tutors. They are tfained by Literacy Volunteers in an 18-hour Tu arN 4 fing

\ "~ Workshop The »oluntetrs.thmutor na one-to-ohe basis, adult students
‘ ~+ who have been refrurted and diagnosed' by thcracy Vdlunteers. They tutor
. © twice a week fora minimurh of one hour each time. They,are absisted through
.. a support systcm provldgd by Literacy Volunteers staff’ and volunteer-
employee coordmators who assume kej Ieadershrp roles in mamtammg ‘the

« program. - ‘. . .-

-

\__l-a’ L P R <
. .Here is a brief outline of how'the program Qperates: g N

1. The insersice workshop for tutors onsthe Glass techtigue 1s for three
. " hours arid is conductéd by 4 staff porson from LWary Volunteers. '

. N Tutorcommrtteesare formed in ordertoencourageagreaterexchange
- +.. of mf/' atron and ‘ideas, Each committee has six Ltutors and medts
. * based rH‘hc needs of the individuals i in that group. VI
oo '3, Tutorand stu@ent meet ig one of the New York Life conference rooms.
. The wtor uses a’ vanety of materials to teach the’student how to read.
AP . “The basic techniques used are phonrcs, words in pattern, the experis
. . erice story aad sight words. . ‘ :

. . 4 Atttendance is-manitored qurte carefull) In fact,,many, of ¢ our efforts

Y ~ aye *based. on frying. to improve student ajtendance. In .I977 56

employees voluntecred a total of 1,783 hours and, from January to

T * April of thi year, 60 »oluntcers ha»e‘lready coritributed 873 hours

‘ : . 3. Vision scré mng is done in cooperatlon with the New York, State

. o Coﬂege of Optometry LS

* 6. The 'Company provides tea, coffee and freshly baked pastry g'ree of .

ﬁ charge) for the proggam. Every effort is made to create an epvironment

y hat will motnawﬁ:t:tudents as well as the tutors, The refreshments

help to.build a sense of camaraderie among all of the {)rogram

participants. \
’ ) °, Y [T - I . *
o . Let me summarize quiokly: Ty
. . o ‘ v ] * < . 3
. .* New York Life.provides: . L4 T
\,\ © e facilities T . Sk
: ;” tutors , - PR @' i
. n monctary and nkind contrrbutrons .
' . board representatives . .
. ] . - R
. . summer jobs for studch? N <
. \permanent employment for students ]
¢ . recognition programs for tutors and students -
‘ : . , e -
The vo/um‘:’enstaﬂ at New York -Life ,prowdes: o .
- . pre and Posttest students - . -
. "act 3s substrtutg,t‘utors and math advrsors e
» 5 Lo ., . .
b -5 : )
\ K 4 '
A -\) (, . ' . ‘
ERIC. . * - ° ,
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,mamtam the hbrary
coordinate_the vision s¢reenmg program as wel! as the day-to-day
operauon of the program ° . ° ) o,

P

A Commmees have been eslab/tshed Sfor: . .

- atfendance review . . e

) P " . - 4
student rap sessions . .

* " tutor rap seggons n'\ . . \ e, .
o ‘newslettet e .. SR .

. , annual awag%pro'gra‘m' ot T . ‘
‘-, 1 consultantst

: S oret . : .
theracy Vo/umeers provides: | "= .- - S

studems - -
’ readmg and testmg materials .
inservice traxmr}g . B . .
" tutor training—18-hours, - . - - ...

S readxng,consﬁl.jant . -

l

-

e

. ioint eﬂo»{ is 1wosfold:
) It provides a critically_needed service —aeadmg mstrucuon for non-
reading adults ip our community and .. .

2) It provides an epportunity for corporate employeeato get m»ohed inan
effective worthwhile volunteej acnvxty y .
4 N -

_The end result is the kind of service which New York needs to improve the
potentlal for many of its atizens to becorhe happier, moto productive,
membcrs of society, the'ebg lmprovmg the quahty,of life i in our City.
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. THE CORPORATE MQDEL: HEW,YORR,LfP! ADULT LITERACY PROGRAM
., ‘ ' LA ¢ ’ .
LY
. NEW YORX LIFE PROVIDES: = LITERACY VOLUNTEERS PROVIDé%:
. «space | . . ~studerits ¢ .
-tutors ., . B -reading materials . ‘.
. =-monetary and ik-kind contributions : -in~-service training

=board represer®ative
-summer jobs for stydents:
+ rpermanent employment for
N students .- )
. ~recognition prograns fqr
students and tutors
~refreshments

-

-18-hour tutor trainin
workshoo .
~reading svecialist’
-continuous support

\
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, _ BUILDING INTELLECTUAL CAPITAL g
. THE,ROLE OF EDUCATION-IN INDUSTRY

‘

~ Linda Sloker is Fundamenral Skills Coordmaror arthe Polariod
| Manufacturing Company in Cambndge Massa(husel;ﬁﬂ specidlist
in on-rhe-jalz' trgining lechmques as well asﬁ)rogram z?evelopmem
and teacher training, she has coauthored publu ations for the Head

. &  Start and Job Corps’ programs. .
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_Let me begin by telling you a little bit about the Polaroid Corporation and
the role that our Education Department plays in it.

" - .. . .
Dr. Edwin H. Land started the Co*m}}\) in 1937 as a research enterprise
in light polarization. Polaroid 1s still selling polarizing lenses. In addition,
we are now dedicated to research, design, manufacturing. distribution, and
marketing of instant photographicproducts. The fatest ones include an SX-7Q
camera that actually focuses by sonaf, and our Pol4vision system to capture
moving pictures instantly in brilliant color. . .

In 1977 worldwide sales were just over $1 billion. N
Our total emplgyee populatnon 1sjustabove 16,000. In the United States, we
have 1..,000 plus nonunion employees, most of whom work within 50 milgs of
Boston. Abgut 30 percent are management personnel and about 70 percent
are hourly workers. Polaroid has a single seniority system and an effective
~ grievance appeal procedure, »

' Our domestlc population s made up of more_than 14 percent black

Ltmployees and nearly 31 percent women. Employee turno»er and absenteensm
are relauvelyJOw ~ \ . ) s

Last year the Corporate Ed0cat|on department served or supporTed over
3,000 employec corollments in seyeral in-house programs and in tuition
assistance for local pustsecondarydnstitutions. In-house Education programs
and services arc offered in four arcas. Business Education, Language -
.Development, Career Development and the Fundamental Skills. In addition,
other departments proyide services for another 3,000 enrollments annually in
Management Development and Skills ‘Training.
~ <. . .
One of the most important things about Polaroid education is the parity
between rhanagement. and worker. Most compames with both hourly and
. managemem devélopment ptogramy offer more than 80 percent of thclr
.Services to managcment :

.

. Another umque factor of our programs is participation. The average
industnal education program for blue collag workers averages one per¢ent
_participation. The average for community adult education programs istwoto
fiye percent of the target group. At Polarond the rate of parucnpatnon excecd,s
30 percam ] o

1)

°

A prlmary factor in the suc¢cess of our program is commltment At
Polaroid, commltmenttoeducatnonbegmsatthemp More-t.hantweng_years ’

<
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ago ’Dr. Land, in talking about education and training in the compan) “said
“that “the function of industry is not just the making of goods, the functhn of

industry'is the development of people.” ,
‘} . \, Ky 4

But the need for education and training and the need for internal employee
devel not pecullar to Polaroid. During the last 25 years we have
been in a unique position in the nation, dcalmg with problems and facmg
technologlcal challepges which few companies have had to face. The rate of’
growth and Lhange hag been phenomenal as the corporation has come to hold
a special place in the economy. Many of the challenges confronted by
Polaroid during this period ate,similar to those just beginming to be addressed
by the industrial sector as a whole. And | suggest to youthat our experience.
can be used as a model for the solution of certain educatiorial and mdustrlal
dilemmas in the next 25 years.

. [N * ( ~t

In 1975, there were 92.6 million men and women in the civilian work force.
These are people who are workimg. B) the 1990° that number will have
increased to almost 114 mullion. Conscnatnd) 10-15 mullion of these men
and women are targets for remedial angd de\clopmental skills in reading,
writing. math and problem-solving.

. )
There are three reasons why the private sector must begin to Be interested

L
d actively m\olw.d in educagion and reeducation for these men and
women:: ) . .

I. Literacy lLevels : .
Fhree to fis¢'percent of the adult population ol the United States can'thread,
That’s a lot more people than can be-accounted for by retardation, severe
dyslexia and other factors which are used to explain away this#problem: _

Many of these people make it and make it sugcessfully into the wark force.
But at a great pc‘rsonal price Inaddition au.ordmg to the Adult Performance
Level Survey conducted by the University of Texas for the Office of Educa-
tion, one adult out of every five lacks the reading, writing, math or problem
solving skills he or she needs to function competently in society today. The
private sector is the place where people come for gainful employ ment, and f |
in 5 people can't function in basic skills, this creates a societal pr##lem&hich
we must address, because it extends too deeply into the core of our society for
us to simply say, “Well, we just don*t hire therh. b .
- N

. -

'Thcse data, madentally are corroborated by another study whnch more of
you may be familiar with the National Assessment of Educational Progress,
studies of l4nguage and math skills. The reason | prefer to use the APL data,
however, is that the study was done ennrel) with aduits, and 1t demonsirates
that there isa higher percentage of oldet adulfs in.the nonf un-.tlomngsategory

i1
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than in younger age groups Thns is lmportant because it shows that the
problem is not W One. “The data cannot be explained by simply sa%ing that
schools ha\cni\been domg their' jobs the. last fev years.. Aduylts who are
qysfunctlonal in applying basic skills have_ been with us for man) years. And
the-difficult part of the APL stud) was that they asked beopte to apply their
knowledge .o

/

’

[y - Ny

. One more thmgabout the APL data that might be of f mterest toyou People
were tested and data Lompnled for rhany ‘different Qarhmeters and while the
percentage of nonfunuuomng individuals gues dmm as educatoin level gues
up, nine pescent of the *somé ollege"ard two pen,ent of the “college graduate
plus”uategoncs wege in the dy; sfun&tnonalp;rformanue classand 2 per(ent of
the “some college™ group pcrf'ormed only margmally

w ?

-

’
P K * P o b -

11. School Completion, o & .
&- . to. .
The second feason why the private se¢tor must be involved in education and

. .reeducation has to do with réadiiess. Not reading readiness, which as

educators we all talk a lot about, t}ut working readiness. A lot of the work of
educators,is invested in selling school to people who don’t want to be there.
We tend tQ say do this, or that, it will be useful to you later n life. Well, the
only correlation that we can find between high school completi®n and job
success anywhere 1s 1n attendance. Wigth the exception of specific prevoca-
tional activities such as four years of bookkeeping being a prerequisite to an
entry level job as a bookkeeper trainee, there 1s no correlation between what
people do in school (academic performance) and what they do at work (job
performance) o, . . <

In mdustr) we have learned that we (an expect a hngh- school graduate to

show up and stay out of serious trouble. But we can't assume thg a high .

schoog graduate can read, write, do math, or think.
N
JIL Rate of Change N-

.

The third reason | want te share with you for the priyate sector to be
involved inseducation 1s this. wg have less than 25'years left to the end of the
century. The young men and women who graduate from high school this week
and enter the work force this year will'only be 40 years old when the century

“changes. And unlike their grandfathers who could leave school at any time to
spend 20 yearsdeveloping a craft or trade, these new workers willchange jobs
six to eight times between gow and then. Some of these changes will be

promotions or relocations, but 40 percent of the jobs that people will be doing

by the turn of the cgntury don't even exist now. \
I v ' /)
) I '
- . -
12 . .
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* If you take with you only one thi'ng'from my comments this morning, please
. letit be the challenge these facts pose. How do we krfiow what people will need
. pto. know—if we don’t know: what theyll have 18 do? 3

e v
4 .
* . Su,mmary| . ’ - 4 ’ ‘ﬂ
-~ N .
. '

One person in five is dysfunctional in at least one basic skill. ‘High-school
completion is not a prediftion }of success on the job. And the rate of techno-
logical change has becofne so rapid and so sophisticated that wq cannot
anticipate what pedple wjll need to know many years before the fact. These
challenges form the context for the employee education programs at the
Polaroid Corporation. ’
: % Our programs, ag‘ld specifically our reading programs, are developed not on

the basis of “are the¢y good to have” or “should we do this or that,” but rather
“on the lines of “do we peed'it?" We cail demonstrate their relevance to job

performance i.mpr(?vement and job'growth.

<

. . - a

+ One point I want to be sure Is clear, and that s that these problems are by no

. means peculiar™to Polaroid. They are endemic in‘Gur sociefy and the growth,
transitions and chaniges we will be facing as a society in the next decades may

- prove to be the greatest cHallenge yet to our way of living and working, _

" Twenty-five years ago in Cambridge, in a room in the building where Elias
Howe perfected a sewing machine and agfoss the road from the lab in which
Thomas Watson received the first overwire telephone call from Alexander
Graham Bell, three men sat and discussed Polaroid Employee Dexslopment.
Plant engineering people and planners were developing processes that had

 nevey been done before for a product that had never before been imagined.

+  They tbund that in the short ruh they could design jobs irtfwhich they told .
peopleto do this and that and it got done. But in the, long run management
could see that even that'would not warkout, Polariod needed employees who
uriderstood what they were doing, who saw how their tasks fit together to
form a whole, who worked with management to improve the product, and
who had the theoretical and concept al skills to grow with their jobs and with
the corporation. And grow it did. from 1950 to 1960 Polaroid quadrupled in

. ‘size and from 1960 to 1978 it has,quadrupled again. This growth plus

i development of the state-of-the-art teckinology and short turnaround from
conceptual plan to online production'caused exactly the same dilemmas for us |
that planners say the private sector ca?;xpect tofacein the next two decades.

_The result of that meeting was a decision to offer all hourly empl'o&ees an
on-sHift math course. This was followed by a math and chemistry program
which in turn sparked a series of job-related education and training programs

.
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in a continuous line to the present. Today, over a million doHars a year are
expended specnﬁc.ally on employee eddcation, as distinct from skills training.

- This type of integrated dgvelopment is rooted in an important premnse

. Eyery successful business opcrauon 15 based on knowledge of markets,
machines, matenals, and manpower. And just as we groom markets develop
our machines and fauht}es. and conserve our materials, we shobtld also
husband and develop our"manpower services  our work force. The costof

, encouraging, developing and retraiming good workers 1s less than the cost of

terminating good workers and rehinng others. The cost of turnover in actual /

dollars, including retraimng downtime and lost morale is far higher than re-
training costs for ggod workers. * -

+

Fundamental Skifls and Reading

14 . . . < -
. .

The four education programs I described a few munutes ago, tuition
assistance for employees attending academiic institutions, management
development prugraﬂc’s and hourly skills training form the comprehensive
gducation and traimng effort of the Polaroid Corporation. This morning |
would like to concentrate on the direct service and support programs for that
segment of our population who have problems with reading, writing, math,
and problem-solving from pre-academuc to postsecondary equivalency.

Fundamental Skills classes are all voluntary. J believe that this 1s the secret
-of our success. They-may be offered on-shift, or off, on the employee'’s own

' time, of more often a combination of the two. We offer classes which provide
job-related’skill development that may be needed to improve jub performance
Qrto gnh’ance job growth. Reading is-taught at three levels.

T

. ’ »
Education counselors are available to do informal competency-based®

diagnustic work with individuals, plan education needs, and refer individuals
1o appropiiate programs both instde the company and in the community. An
individual who has reading, writing, math or other basic skill problems from
preliteracy to the postsecondary level may come to the education counselor.
« Another sypular service is provided by this program for the organization.
My staff aﬁVU; work with supervisors, departments, job family groups, 4nd
»division planning groups to work with employees who collectively nced to
develop a skill for improved job performance. This service also prondes
specific Job related information and matenals as ongoing support for
Fundamental Skills classes.- ) . ‘

The Fundamental Skills programs are designed to help its students work
nut only on job-related skills but with their attitudes, feclings and the anxieties
of being back “at school.” The first and last thing many of our clients learnegd
as children in school was if they didn't “g¥ it" they only had themselvcs to

. . 14
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blame. These feelings and beliefs end up getpng in the way, of learning
happemng Our.courses are planned to facilitate learning and asdfst employ ees

?

in becoming’ proacuvc learners -and workers. ° ,

- . . &
- N .

The Fundamental Skills program has been influenced by the work of
Gregory Batesor, Jean Piaget and hus followers and Paolo Friere, particularly
his book of essays called Educationfor Critscal Consciousness. Each of these
educator. philosophers address in someway the problem of 1dentifying and ,
developing. levels of awareness, consgiousness, and thinking ability, and of

developing medels to move the learner into an active ,role in the process of
livi ntroSg g-his own life and decnsnonmakmg ,
Study Skill . T

interested in company suppor;ed trammg programs, apprcnmeshtps and so
forth. In any one ycar apout 900 people are the target group for study slulls
and in lt‘ presént design the course will run three times a year. .

P

Study skills workshops are offered in: -

Lca ning St)flc Prcparmg for Exams
dlng Efﬁcncncy Using Libraries
ath and 'Technical Reading Notetaking and Listening Sk.lls
Study Blocks and Anxicty Writing Papers

I * The study skills course is made up of a series of eight three-hous workshops
and anindividual may take onc ot all ei e}hbrepeatmg them at vario® timesif
he wishes. ?«:h session 15 designed to include dlagnostm an overview of the
discipline, and resource$ referrals for people who recoguize a problem they
. wish to pursue. The program\e entnrely voluntargand takes place off-shift. .
The average session has about 15 enrollqd and. a%amng t. \
‘-
Some ofthe comments from the employees w ho attended the last series are.
*1 thought, | kncw all about this but | learned something new”

“Although it took me longer to write it, I got an A on my paper”

"1 didn't realize | could learn so much in three hours™ .
We are cxpectmg to publish a study slulls manual to be used in conyunction
" with these workshops carly in 1979, s
lntermediate Skills: Written Communication * ’ ..

-

The intermediate skills coutses, Written Communications and the Math
Lab/are the fulcrum of the Fundamental Skills Program. We expect sfudents

15
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who have passed this pomt to be able to function mdependently be able to

work on their study plans by themselves, evaluate their progress, and both

know when they need help and where to go for it.
‘e

" Since 6ur premise is that we are teaching people the skills they need to |

become_proactive workers, these are the courses, in which. that premise I

deVeloped a‘\hd borne out. In both of these coursgs the employees and

instructass work togethcr on individudlly prescribed learming plans. The
students meet together in classes, however, so their ability to work together
and support each others’learningis an important element of the program, and
one whose ramnﬁcatmns in both work and home situations are as obvious as
. they are positive. o . e

Students are referred into written u)mmum;atnons from beginning uadn .
from.work problems, from education coumselors, Trom the ESL program agd
from high school equivalency. They may be in class from five to ten weeks#ta

. time, four hoursa week. The classes are highly structured. They begin with an

experiental workshop on communication shills and modalities which
includes emphasis on formal and informal modes, critical readmg a
. propaganda, there is a presentation on how the class“is organized agd
functians, there is a reading and writing diagnostic, and then the studefits
work on their own or in $mall groups under the direction and supervision of
the instructor. The skills addressed in a student’s prescriptive plan depend on
the diagnostics, but the content and approach are consistent. Writing
exereises are influenced by Don Murray and James Moffat, with controlled s
c.omposltwn based orf tinda Kunz's work. We téach these skills inductively,
, . encour;igmg the student to gencrahzc rules from patterns.

Reading activities are sumilarly brganized, and the content s tied in with -
whatever is most important in each student’s Life right then. We specificatly
work in this ‘class on st;uctural analysis in both feading and writing,
vocabulary Yevelopment, information gathering, critical reading, inferential
and generalizing skills. Content may come from any where but our objective 1s
to improve employees’ reading skills and direction following for JOb -related
tasks. -

[ )

.
.

- .
& Beginning Reading
e . A
éSince 1972 literacy has been a special part of tf.Fundamcntal Skills
program. Classes are currontly designed to run three hours a week, one on
one, to make a special effort to move a specific group of preliterate employces
to a level where they can benefit flm group instruction. The development of
' this program has been hcanly influgnced by the work of Frank Smith, Paolo
* Friere, and Jean Pnagct
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" The target population fer this program’is about 200 employees, there are .
. about 100 in the demand group. These are men and women who are ste’gdy C e
workers with good performance reviews, for the most partborn in the United ~
Stated and English speaking. They are people who spend enormous energy 1n
- compensation and are unable to move onto more sophisticated jobs for which
they would otherwise be eligiblé, because such Jobs requirg reading skills or’
because they cannot read the-job posting board. They are not mentally
rctarded For the last five years aboiit,80 of these individuals have been
involved in presand ‘neoliteracy instruction, Working with successfully

employed nonliterates is like handling porcupines. One works verynvery )
carefully. : R

. i

When an individual becomes known tous itis through ohe of three sources,
Increasingly supq;uif‘)rs, crew chiefs and personnel administrators are
learning to recognize honliteracy compensation behavior, A large number of
people eligible for this program in fact self-ident#y by applying for the hjgh. . . ¢
school equitalency And increasingly, men and women who are or have been
students counscl and refer colleagues who play the same games they used to | \
play. 3 - L

. . .. ‘

Once an cmployce comes to us we work on an' informal diagnostic
assessment that we have developed in-house. From that data the counselor
* and cmployce decide whether classes are appropriate or possible from the
student’s point of view. and what information should be shared with the
supervisor. With sorne supervisors, it is a lot. And with some it 1s not a lot.

If the employee is placed 1n a class the instructorreviews the diagnostic

work and plans®a prescriptive program with the student. Specific skills

:'tovcrcd in the class vary of course, but we have identified a number of

common factors For example, Polaroid employees need a set of about 100

sité words for surynval. Beginning consonants and long vowels arc needed to

C use language experience Readihg practice is.based primarily on the language

experience approach, with supplementary reading from other students’ work,

# signsand other written material from the work place. Needlessto say, we uéc)a‘:-%

great deal of photography. ’ L

. T IS ? .
As a matter of fact, we find the photograph and the safety sign are more
#¥fective tools to use with the student than books, because they bring the
content closer to the reality of the reader, closer to his; her need to know. We
believe in using the right tools for the job at hand, and books are not always
. the best tools for the job. Since reading is so completely identified with books
in ehe student'’s mind  #hd it\is often a negative Jdentification—he or she
- doesn’t “see™ other writing. Wc\\wﬂ'{o change that. Survival reading for the
most part is on walls, job posting boards, and in newspapers. It 1sin perform-
ance ratings a,ﬁq advertisements, menus and technical andyinstruction
manuals. ..’ v . e
. ' o ’ - pag
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gets a tapé on which the instructor gives exercises, instructions, reads
passages.and gives answers. This pay the studentscan practice their exercises
"at, home® and seif-corréct,- This practice rergforces the students’ taking
responsibility for therr own learning ang allows the instructor to educate  to
lead the student oqua'fone set of behaviors and into another 'trarmng for self-
actualization, self-control"and se1f—delerm ation. |, .

. >
- .
- . - M .

. v . - ‘ . '\
Implications for Educgtjop: Will it Last? - , :
How does a pro like ours fit into the corporation and into socicty? |

have suggested that the Polaroid Employee Education model is a design for
problem-solving in industry in the coming decades. Educauon Basic Edu-
cation, and Reading Programs Should not be developed just because of
Affirmative Actfon, although they do prgvide access to equal opportunity in
jobs and job development for the hous’) employee. They ‘should not be
Community Relations<fforts, even though sach programs mayenhance the ~

~ fnihge bencfit 'like lealth insurance or safety shoes, though clearl) the
. employee benefits fronf the service. Employee education s anintegral part of
Job growlh and in the enhghtentd sclf—rmercat of the corporation.- -

o, In this contest employee ed ucation progra ms are cost effective because they
have a posiive effect n reducing several of many corporations® most cr lleal
personnel and manufacturing problems. lost teme from accidents is cut
absentgeism s reduced, there is less downtime due to carclessness as anendmg
behavior increases, turnover is reduced as more internal growlh becomes
possible; and low morale drsappears

We take care of our machmca eommuall) repaining them and overhauling
them. And we.providg opportunity and encouragement for allemployees. It's
the Ikaal we can do to treat our emplo) ces withthe same care dr‘ld attention we
grve our machines. oL

l

Once upon a time a farmer and a professor weF ‘n 4 boat crossing a

turbulent rwcr..Ihcu reasons for crossirg and for crossing together belong to

anothcr story and have no effect op this one. &
- o * - ’
“Tell me, sir,"said the professor, “How long will it take us, allhrs rdte, logel
... -to the faf shore?” . ..

“Dunno rephcd the farmer “Ain’t never been there beforc

“Your speech rs appalling®™ gasped the professor. “Have you never sludred
grammar?” The professor was 50 upset he ncarly fell out of the boat. '

v

/ g

Smc; lhree hours a week really isn t very much time for elass, cach student

forposate relauonshnp with the communyy, Employee educationisntreallya

LI
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/. “Nope, ain’t nevér had no time.” : 2.

.

< . “Then, man, you've wasted half of your life.”

The farmer did not reply, and kept on rowing. Fmally, he sa|d “Telfme,
yqung feller, yougever learned to swim?"~ . " .
‘- — ” . L4 : ., ; .
X Xl haven't actually, admitted the professor “Tve neygr had time for
< sports . * - . = '

“Well now,” the farmer said, “It lodks like you véwasted all your Ii&e, ‘cause
this boat is sinkin”” / :

-

¢ The question I have to

~v >,

eave you with is this. who are we as educators and
educatioh planners? Are we the farmer? Or the professor?. .. or are we the
Jeaky boat? -

’ *

Again, from Dr. Land . :

“What a scandalous thing n will be when you look back-oqe -

. hundred years from now and realize that the only characters who !
were regarded as good enough.to teach were the onés between the
ages of three and 15. And after that, they were thrown out into g
chaqtic world,and were neveg,supposed to be taught again.™

.
.
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" READING ALTERNATIVE: -
PRIVATE TUTORIN(_; PROGRAMS

! DANIEL BASSILL
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Daniel F. Bassill is National Retail Advertising Supervisor for the
Home Furnishings Group of Montgomery :WarH.‘For,Ihe past three
years he has chaired the Montgoméry Ward] Cabrini-Green Tutoring
Program, having joined the program as q tutor five years ago and
served on the planning committee nearly as long.
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It has been generally recognized over the past several years that we are in the
muddle of a great educational dilemma. We've been spending more and more
money each year toteach ourchildren toread and they seem to be learning less
and less. Not just in the cities where the problem is most severe, but all over the
country the question is being asked “Why can't).ohnny read?”

It's not just the little Johnny's who can't read. High school and college
students and much of the adult population can't read well either. Just recently
I met with a volunteer tutor inChicago who described to me a young man who
1s graduating fromt high school this year and wants to go to college, but hecan
only read at a third grade level! Something needs to be done to change this.

There are many. efforts being made to cure this disease, if it is that. The
schools and the professionals are mobilizing their resources for an all out

" battle. Many new ideas are being tried, and even some old ideas are beginning

to be recircutated. Just recently I saw an article in a Chicago paper about
schools gomg back to teaching basics.
e d . s

One course of help is the private sector. Community involvement. Many
non- educato:s private citizens, corporations and church groups have
recogmized the problem and have been forming their own tutonng programs
to combat 1. And professional educators are reaching out more and more to
meet them. Ma) be this is not such a new idea. There have always been church
schools and day schools of some sort. And many parents have been involved
in teaching their own children thjough PTAs, or as classroom helpers, and in
their own homes. But it is new when you consider that what we are seeing now
1s people reaching out of their.own local school system environment to help
teach other people’s chlldren This 1s happening in cities all over the - country.

.

" °

What advantages and opportunities does a tutoring program offer? What'
,can it add tcfwhat the schools are already doing? First of all, many tutoring
programs, Wards included, deal with a child outside of his normal school
environment. In fact, many tworing programs intend for their activities th be
very unlike schgol. There's a good reason for this. If a child is already having
trouble 1n scho6l he may have already formed negative amtudes about himself
and the school. If he gets the 1dea he cannot learn school subjects he probably

will not. He may have quit trying-to learn and may be simply tuning outthe_

school system. . . V.

A tutoring program can be different. It can be fun away from the daily
routine at school. At tutoring a child can have an id'ult for his very own
personal friend. He has someone whom he can talk to, and more nmportantly,
who listens to hnm\qnd praises him when he is successful, evenaif it's only in
attending the sessions regularly. Plus, there are field trips, apd parties and
games and exhibitions—all sorts of things. .
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Even the books and stc?i'les at tutoring can lmohe sub;ec.ls the child can
relate to and be interested in. He can read stories dbod ghetrs neighborhoods
. like his, or the bed.he sleeps in with hjs six brother3. O¢ the smlall village where
. hg was born and raised before coming to the city . Orjhe, can read about the
Kung Fu he sees on TV. For many kids, it’s excmngju.st togotothe big office
bplldmgs where the tutoring sessions are held 2
- [} <
"It is in these settings that the tutor canstart rebullduig the child’s self-image
and self-confidence. He can deal with the child on a level designed to meet tHe
interests and needs of that particular child. As the tutonng sessions go on, the
tutor will discover what the child's interests are and then us¢ matenials related
to those interests to develop reading and wrm'ﬁg skills. Through positive
reinforcement ofﬁccessfully completed projects the tutor can, in the one-on-
, one setting, start to rebuild the child’s attitude about himself, aboyg school,
" and about his ability to learn. Then we may start\to see some 1mpro$1ent,m
his ability to read. .

.
- ty

A tutoring prOjram canalsobe a tre;nendously,valuable socializing factor.

-

&

And this socialifmg can help the child to develop.his oral languge abilities and
Jhis writing skil e are three points to this. First, the tutors are a;iults n
most programs. For many children these are the fnst adults outside of school
or family or church that he has evermade friends with, or talked with for any
length of time. Some childrén make a quick adjustment to this and after a,
couple of weeks are very open and friendly and can be heard chattering away
like gossips. But for son’r&QI;_rlen this is a very new and dlfﬁcult expenence

that takes time for developmen . .
.3 "“7 ;

i

. .The programcan help the tutor eliminate the 3ky ness b), Qfov iding actmtles
“for the tutor and tutee to talk about such as ﬁeld trips, parties, moviés,

+  lectures, etc. These provide a natural forum for questions and answers and the
beginning of conversation. For some children ,tlus may take a whole year, but

it happens, and this Iearmng to c.ommunu,ate 1s s qne ofthegr:awslhbeneﬁts of

. any tutormg program. g :

o ;
Secondly.,as the tutor tutee relatlonshlp dewbps the adult lmage iself
becomes a socializing factor. The child sees adultmhotreat himasa fnend, he
sees them working togetherin new situations. Fgr man) mijnority children this
is their first cohtact with white adults in closé sxtuauons, asitis for many of the
tutors with the children. For many poverty arga children where wélfare 1s
common and many families arelheaded by onI) the mother, a male tutor may
provide a father i image which is lacking in the home. This same male tutbr
might also serve as a success image to the poyerty arca child who is used to
seeing adult malcs out of work. ) S ..
~ ‘ 4
The children learn from these associations.fTﬁey learn'to work with these
varied adults ad they learn that people of different races and backgrounds
can and do work together in harpiony. In addition, they identify with these
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adult images and ;hey try to cbpy them. This, itself, can contribute to the child
feeling better abgut himself. ', o

4

Finally, through the varied field trips and activities the tutoring effort also
helps expand the'child’s experiences and knowled’ge. This growng awareness .
of the world aroynd him can lead to an interest in reading and writing. The
tutor js encouraged to use the field trips, exhibitions and other events to get
the child inferested in learning more about the activity. Through this'the tutor
can show the value and fun of books. Simplé curiosity can lead to pictures,
then pictures and words, and finally, all words. Furthermore, thréugﬂ asking
questions and through simple tutor, tute¢ conversatiohs the tutor can help the
child express himself better. The child 15 encouraged to put hys ideas an paper,
with words or pictures, or both. These efforts'are reinforced angd rewarded by
reading the child’s stories back to him, or by reprintung the stories or pictures
in a program newsletter where he can see and reread his own story.

\]

Tutoring programs can also reinforce what 1> taught in the ¢lassr&®m and
work to prevent mild reading problems before they become too severe. The
tutors can help the children with their homework, if the child wishes, or by
working with the child’s school, can determine what types Mctivities would
best fif into the teacher’s plan of teaching. If mild reading problems can be’
identified and solutions to them explaingd in such a way that the tutor cah use -
them, lessons can be built into the tutoring activity which can‘;elp overcome
those problems. . )

These are just some of the potential benefits ‘of tutoring programs for
children whoeare expenencing difficulties. In programs where the children
enter at a young age and stay for several years, the tutor’sencouragement oyer *
those years can ‘be a big plus in helping those childréh develop positive?
learning patterns. o 4 ¥ i

One program that fits into the examplg of what has been described is the

Montgomery Ward, Cabrini-Green Tutoring Program in Chicago, lllinojs.
The Wards program deals with children who are in grades 2 thru 6 or not over
13 years of age. The children are s&ruited from the Cabrini-Green Public
.Hogking development on Chicago’s near north side. This neighborhood,
which borders the Montgomery Ward complex, has had a dismal reputation
“of crime, poverfy, unemploymentand welfare over the past 20years. But itis
making great strides in reducing tha’ reputation, partly through the efforts of

A pr‘ograms like the Wards Tutoring Program. L
Children for the Program are recruited in Atgust of each year by mem#ers

of the Tutoring. Program’s staff and members of the Chicago. Housing .

Authority for that area. Tutoring sessions start in October and last through

May. They are held each week on Tuesday and Wednesday evenings from 5

until 6.15. Ond a child enters the Program he 1s gligible to return each year

until he graduates (6th grade or 13 years old). Many children ha\e‘been in the
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"Program for all fivé years they were eligible, and many complete famulies have
L) . . . .
gone through the Program during the 13 years it has been in existence.-
The Montgomery Ward; Cabrini-Green Tutoring Program was started in
the suriinier of 1965 by a small group of employees from Wards corporate
headquarteYs in Chicago. During the first few years of the Program’s exisfence
¢ the tutorihg sessions were held in a small, poorly heated, dimly lit dayroom of
a building in the Cabrini-Green area. At first, there was only one session
. weekly, but as numbers increased. it went to two a week. ’

N A\ ]

The tutors who came foynd themselves cramped for space, and starved for
materials The noise revelperated throughout the roo, often bringing
communication to the shouting level. Many tutors were afraid to even gointo
the area of the building‘: During these early years the numbérs were always
small The Program usuhlly started in October with around thirty tutoys and

forty to sixty children and by June, when the Program ended, was down to
around ten There were always too many children and not enough tutors to
serve them. : '

-

In 1971 the Program’s feaders decided that if if were to continue tasurvive,

to grow, and to provide greater benefit to more ghildrén,*a change would have

to be made in the location and facilities. Montgomery Ward ggreed tomove *
- the Pregram into its awn headq‘t{aners complex. There tutoring sessions "
would be held in the spacious cafeteriaof the administration building (now the
Merchandising Headquarters).‘:Fhe.lighting,yvas excellent, the area was well
suited for tutorifg, and the children and the tufis loved it. For the children, it
was a new experience and fun just to come tgthe big white buiiding on the
, corner; for the tutors, it wasa much more ¢ Jivenient location to i gr.-Wath s .

the incentive of the new locatiop, plus g/Gorfcentrated recrmting drive, a

greater number of ptople signed up to tuygf — over one hundred thf&ﬁrs&year,

and more every year since then. - .

y -

L]

But numbers alone do not make a program good and beneficial. In fact, the
- coldness and bureaucracy of largeness can sometimes be harmful to a chilq
who needs individual attention and support. This was happening in the Wards
program. During the years 1971-1975 the Program struggled with the
opposie pulls of its siz¢ and its goal of individual one-on-one tutoring. Italso
struggled with continually changing leadership and a lack of thorough
planping and org'anization. It showed these difficulties through its dr poyt .
rate The Program annually started in October with over one hundred tdtors,
but seldom finished with over sixty or seventy. But even so, its benefit and
need was not questioned. The most obvious and lasting testimonial to the
Program’s success was the fact that'small children would begin appearing at
the front entrance to Wards in the middle of the summer asking the fuards
when tutoring was going to staft again..'&hey didn't have to come. They i

.

wanted to. *
i ’ L]
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. serving as still another reinforcement.
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Many different efforts were made tosolve the Program’s weaknesses. Some

were good in some ways, some good in others. But fione was the compiete’

solution because the dropout ratio continued to be nearly 50 percegt A first
breakthrough came in the fall of 1975 when the company provided “the
Program with office space of its own on the first floor of the administration
building. Up until that ume all Program records had been kept in the business
offices of Program committee members scattered throughout the complex

The tutoring office provided room for centrdlized recordkeeping and ideal

_work space for the Program’s leaders away from their own job obligations. It
brought the history and ideas of past and present leaders out of many ‘offices
and into one place wheregthey could be shared, and it brqvided a stage where
new leaders could build upon the accomplishmenys ‘and ideas of their
predecessors rather than havinfto learn the same lessops and maKe the same

“mistakes over and over again. ~ g .

' »

In 1975, the first comprehensive tutoring budget was submitted to the
company, and n 1976, this was expanded into a cpmplete tutoring plan after a
summer of planming..In this past 1977-78 schoolgear the Program submitted
the most comprehensive and ambitious tutoring plan ever, and then followed
through on it. Even withthe worst winter in Chicago’s history working against

i, the Program was successful in its battle against dropouts. After startingthe

1977-78 tutoring year withone hundred and thiﬂ-ﬁ»e tutors, the Program
finished in May vgth over one-hundred and fifteen, less than a 20 percent
dropout. And the ratio for the children wag even lower. )

X .
The Wards Tutoring Program has becnmteer activity since its
begrhning m 1965. 1t 1s administered by a committee of ten to fifteen
volunteers (see attachment), most of them Ward employees, who™ meet at
lunch or after work weekly (during the summer, twice weekly) to plan and
implement the year’s goals and activities. All plans are aimed at a single goal:
“To improve, motivate, and simulate a child’s desire to read through one-on-
one tutoring and other related acti\ﬁti&'_'.ﬂgld..trips. guest lectures, and
simple tutor, student conversations are important tools in reaching this goal

‘.

”»
The Program is hughly siructured, but allows immense individual freedom
of activity. Direction 1§ provided throughout the year to help broaden the

- child’s experiences and give the tutor and tutee a subject for research and

conversation, The tufors are encouraged to use these activities to belp the
children expsess thems?es orally and on paper, either by writing or drawing
pictures. Then ghese aclivities are linked by newsletters whichdell of new ideas
and coming events, and reprint stories and pictures submittedby the childrert
Seeing their own storses and picturds, or those of friends, further rejnforces the
desire to want to learn to read and write and serves as a reward Tor trying. The
newsletters are even distributed in the co‘mmunity for the families to see,
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During this same time a broad library of reading and resource matenals has
_been accumulatad to assist the tutor and tutee. These include workbooks,
work sheets, short stories and the children’s magazines, to name a few. In
addition, there is a large supply of ‘paper, crayons, scissors, glue, ghtter and’
games to tempt any youngster into activity. Also, for the past three years,
records have been kept for each child who has been a member of the Program.
These are made available to the tutor and can help him to gettoknow thechild
more easily and to pinpoint areas where he should be céncentrating his -
tutoringefforts This past year, there have also been Right-to-Read directors :
present at each session to provide assistance and reinforcement for the tutors |
and children. ’ . .
\

Through all of this structure the Program remains an individual one. Other
than required participation in the scheduled activities and parties, the tutor
plans each.of his own sessions. some just like to sit and talk with their tutee,
some play games. Many use the reading materials or make up their own "
materials using catalogs, newspapers, or just plan paper. Some tutors take
their kids to their offices in the complex and haye them dictate stories which
the tutor types out on his typewriter, then he has the child reread the story. Or .
the child types the story Kimsel{ That's a big treat for most of the kids.

Many other tutors and tutees work in groups with others playing games,
working puzzles, or reading plays. Most tutors plari two or three different
activifies during a session because of the children’s limited attention span. The .
combination of organization and independent planning is the best way for a
program like the Wards Program, or' most any volunteer program for that
matter, to be successful. They must be §o thoroughly planged that everything
happens so smoothly it doesh't seem to be planned at all, and they must allow
the tutors and tutees to work at_their own }evelsgf abilities and interest.

During the’past year one of the scheduled activities for the tutors and
children in the Wards Program was a visit by Lincoln Park Zoo personnel
with animals for the children to see and touch. Did you ever see a second
grader touch a boa constrictor? Or did you ever touch one? Following this
there was a movie just before Christmas, t6 try to put more meéaning into this
holiday than just presents. The Christmas parsty itself was held during one of .
the worst blizzards in Chicago's history. The entire Wards complex was shut .
down at two o'clock in the afterrfoon. Still there were all but three children .

“present and almost all the tutors  even those that didn’t work at Wards. This
year’s Christmas prograni featured ananimated, one hour puppetshow which
fascinated both tutees and tutors. It ‘also included a ceremony of formal .
recogpization of affiliation with the National Right-to-Read effort for the °
Wards Program. And of course, there was a visit by Santa who gave each tutee .
a gift, AR

In 'January, there was a special judo demonstration for the tutors and
tutees, and in February, there was a special get-together just he tutors \
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which served as a mid-year reinforcement. During the rést’f Februaty and
March, many tutors got together on their own and took® thgir tutees ta
restaurants or museums and zoos, K

In April, the Program went on a field trip to the Chicago Histortal Society
and Linclon Park Zoo, Shortly after that hundreds of pictures which had been

, accumulated during the year for the Program’s yearbook, but nat used, wére

distributed to the children. Some made scrapbogks with the pictures, some
made cards for-their piserits or their tutor, ahd some made interesting
pictures. The whole m was capped off late in April 6y a recognition
dinner given by Montgomery Ward for all'of the tutors and ap end-of -the-year
party for the children.w}iich featured a graduation ceremony for all of the
sixth graders. Bach of the year’s activities are highilighted in a yearbook which
1s prepared ar'fnuaﬁy by the committee and distributed to all of the children *
and tutors at thig final party.

There are {eral reasons for the success of a program like this. One is the
location of the Montgomery Ward complex so close to the Cabrini-Green
neighborhadd. A natural chmate exists for corporate tutoring. Thereisalarge
number of éducated employees to draw tutors from, and thereis a huge need
for tutonpg services in the peighborhood. Also the facilities arean advantage
Most of the tutors work night inthe building, so they don 't haveto travel to get
to tutornng sessions,and, there are ample parking facilities in'the complex, so
most tutors don't have-4o rely on public transportation to get home after
tutoring sessions. In addition, the tutoring areas themselves are spacious and
workable. Plus, it 1s close for the children, they can walk toand from tutoring.
Most of the children can be home in less than ten minutes gftef leaving

° twtoring. During Chicago's freezing winters this is extremely Wnportant

because the cinldren are close enough that the cold doesn't discourage them
from attending.

’
-

But most important in the success of this program aré the kids and the
tutors who have been involved over the years. The children want to learn.
They enjoy the relationships formed by tutoring and they like the activities.

* One graduaté’summed up her feelings #hout the Program this way “lenjoyed

-

my tutoring teacher this year because she is a fun person tobe with . . Idofeel ~

that this program 1s very helpful because I have improved my reading at
school. At this t’ring progtam you really get to meet a lot of people of
different races, different personalities and different actions, byt they all try to
help the children. If Thad a younger brother or sister 1 would??ke to see them”

L4

. Atend this tutoring program.” Many of these children have returned after *°

they graduated and volunteered their help as milk boys and have helped pass
out materials for the sessions, -

There 1s one limit 1o entering the Program. there must be a tutor availdble.
THE Program 1s a strict one-on-one program, or at least it tries to be and
usually succeeds. When there are absendes, usually around ten tutors and ten
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"~ childrena week, we match the tuw{s and children without partners with each
other. Then, any leftover children are taken to the tutoring office to work
under supery 15|on on group activities or crafts, thus leaving the main body of
tutors to work undlsturbed

It is the hard work and dedlcanon ‘of the Program leaders bver the years
which has put so thorough a program on paperand intoaction. It s the tutors
who keep coming back year after year from whom these leaders are drawn. On
thc steering committee of the Wards Program are foar with over four years of
‘tutoring experience, and among the tutorsare many with twice that amount of
_ experience. 4. . R o

Most of thue are Montgomery Ward employees. Among them are
management personnel, secrataries and administrative assns-tants, catalog
order stuffers and loading dock workers, and there are copywnters, artists,
analysts and lawyers. Also there are some twenty to twenty-five tutors
annually from the Moody Bible Institute located several blocks from the
Ward complex. Other tutors are former employees, friends of employees, or
people who have just heard about the program The only requirement to be a
tutor is that you case and you ‘can attend regularly

W.hat 1s next for the qutgomery Ward Program" Much of. the effort this, -
summer will bz aimed at puttmg different activities into the time $lots of last
year’s activities, to avoid Tepeating ourselves two years in a row. This is an
- annual process, but must be‘thoteughly investigated.#Also, we try not to
dupllcate the kind of programs that the schools provide.

* . Another part of this summer’s planning wxll be the annual reassessment of
the Program’s supplies and reading materials. We will work closely with our
. Right- to-Read Directors to add to ol existing supplies and to upgrade our
readmg materials. We will also paj close attention to the-suggestions of our

’

tutors in looking for new materials to work with. . .7

.

R -
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In addition to this, ‘'we will be working with the schools to recruit the
children and'to have tutormg information available for the tutors to use by the
time the sessions begin again in October. We start to rectuit the children in late
July by sending out enrollment forms to the children who werewn last yehr s
Program Afte ,_Lh( first return of enrollment forms wefnake contact, via
telephone, witf the families that have not returned signed forms. We make

ery possible effort to contact‘these families so that we don assign all of our .
tutors in October and then have three or four children,"who have been in the
program before, show up at the first session and not have tutors for them.
A?'tqr we are feasonabley sure, we have contacted all of the eligible returning
children, we contac{ families who had tried to enroll their children the
previgus year but w& not admitted because of lack of tutors. Additional
'chﬂag‘; are then recommended by the schools or sign up at Chicago Housing

»

’

. :\) | o ",. ‘ e . 36 , N . ‘
- ’ . < .
. [ ’ . L t ; ) - ’/'.

’

.
.
L d
.




¢ \ : .. :
'- - J .
Authont) management oi;f'ces n the various,buildings. Our final number of
children is determined by the number of tutors we are able to recruit.

”

.
One area we plan to improve during 6ur summer planning is ‘our tutor
orientations. The Wards' Program shares much of its information with other
similar tutoring programs in Chicago. Fourth .Presbyterian Church, .
Continent4l Bank, Quaker Oats and LaSalle Street Lutheran Church allhave .
active tutoring programs. Each program benefits from the others by sharing
ideas, experiences, materials and planning techniques. Each of the programs
starts in October and has orientations of some sort in September. We are
. workirg together and with the Jocal school district to set up a major tutoring
workshop in September for all of the programs. These, of course, then needto
be reinforced by additional orientation seminars ir; our ‘own program. .
S ~ M . .
*  Where do we need help? Almost everywhere. The leaders of the Wards
Program and the leaders of the other programs mentioned are not profession-
al educators. Nor do they have teach;pg backgrounds. They are bankers,
ministers, secretaries, sales managers, or like myself, advertising supervisors.
We all have fulltime obligations to our jobs in addition to our tutoring
program responsibilities. The tutoring programs I have mentioned and the
Wards Prograim are well-planned and well-organized. They offer a great deal
of benefit to the children. But we can do better. We need the school’s .
assistance, but we need them to come te us,and offer it. There needs to be aw
: contact person either in the sehool district or at each local school whose
responsibility is to do the leg work within thg school system to bri e
school’s knowledge and assistancé to the programs. ) ' < L,

o

If there 1s no tutoring program operating in your area and you wish to start
one, this. cooperation and encouragement will make it mtich easier for a_’\\
program to" get started, and\make them effective much soones—

‘ ’

We at Montgomery Ward have already formed this working relationship
.with the Right-to-Read effort™md with the schools in Chicago. We have
benefited greatly from this 2 association and therefore, so have the children we
tutor, but we think we willimprove our services as we broaden our relation-
ship with the schools. The outlook seems good. Together we can help defeat

* the educational disease, and soon, “Johnny will read.” .
. . 4 , *
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